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Executive Summary

An extensive body of current research across multiple environments shows that schools with
effective library programs perform better than schools without well-developed library programs.
Furthermore, the research not only confirms increased student performance on various standardized tests,
but it also demonstrates increased student learning on a broader scale when it comes to reading literacy
and writing. It stands to reason that having a well-developed library program will not only increase
student learning, but it is one aspect where Tokyo Korean School can compete with international schools
in the area. This research also points to clear characteristics that determine what should be considered an

effective library program:

* Understanding, commitment, and support from school administrators.

* Presence of a full-time librarian or full-time teacher-librarian.

» Teaching of library skills and information literacy skills.

+ Collaboration between a librarian and teachers in planning and implementing lessons.
» Up to date and extensive collection of books and other materials for students.

* Reading incentive programs that encourage students to read independently.

* Integration of library into the curriculum.

» Frequent use of the library by students, teachers and classes.

» Use of information technology by students including school-wide network services.

* Increased hours of operation.

While there are many positive and beneficial aspects of the English library program at Tokyo
Korean School, it is important to acknowledge that the English library program is unsustainable given the
absence of a plan for its management or its continued development. The English library program as it
exists now, was developed on the initiative and efforts of teachers who have volunteered their time and
skills over the past six years. A review of current research and a survey of school library programs in the
area show, developing and managing an effective school library program is a multi-faceted, time
intensive task. Furthermore, the necessity for an action plan to re-engineer school library programs to
meet the 21st century needs of students is in demand on an international scale. Tokyo Korean School’s
library program is no different. Therefore, a discussion between the teachers and the administration about
the benefits of the library program at Tokyo Korean School is needed. This report highlights the necessity
of a well-developed library program at Tokyo Korean School that will help students gain academic
knowledge, develop information literacy skills and become responsible users of the global digital

community.



A survey conducted among international schools in Japan based on the above criteria has led to
the conclusion that most schools surveyed have well developed library programs which meet most or all
of the characteristics above. The Tokyo Korean School English library program compares favorably to
other schools in regards to its reading incentive programs and special events; frequency of use of library;
and in its hours of operation. In the remaining areas; support and understanding from school
administrators, presence of a librarian or teacher-librarian, time allotted to perform necessary library
duties and activities, collection size and curriculum integration, there is much work to be done to develop
a more effective school library program that is competitive with other schools in the region. While the
primary focus of this project was the English library program it stands to reason that many of the
conclusions and many of the details could accurately be applied more broadly to include the Korean

library program which shares the same physical space but is managed somewhat differently.

1 Action Plan

On the basis of a review of current research and a comparative analysis of survey results, an open
and ongoing dialogue between the administration and the Library Coordinator is encouraged. As part of
this dialogue, the following action plan for improving the school library program at Tokyo Korean

School is recommended:

1. Creation of a full-time teacher-librarian position with the broad responsibility to lead and oversee
further development of the school library program.

2. Teaching of library skills, information literacy skills and information technology as an integrated
part of the curriculum.

3. Integration of the library into the existing curriculum, including increased planning and
collaboration between the teacher-librarian and classroom teachers.

4. Gradual expansion of the current collection of English language books to approximately 10,000
titles.

5. Improvement of the school wireless network and development of school-wide library network
services.

The points listed in the above action plan are interdependent.



2 Introduction

The American Association of School Librarians published a revised statement of the mission of
school library programs. This revision was intended to indicate the expanding roles of the school
librarian in helping learners develop the skills and knowledge needed to be successful in the the twenty-

first century. This revised mission statement is:

* collaborating with educators and students to design and teach engaging learning experiences

that meet individual needs

* instructing students and assisting educators in using, evaluating, and producing information and
ideas through active use of a broad range of appropriate tools, resources and information

technologies

» providing access to materials in all formats, including up-to-date, high quality, varied literature

to develop and strengthen a love of reading

» providing students and staff with instruction and resources that reflect current information needs

and anticipate changes in technology and education

» providing leadership in the total education program and advocating for strong school library
programs as essential to meeting local, state, and national educational goals (Empowering

Learners Guidelines for School Library Programs,2009, p. 8).

This description reflects a very broad and far reaching view of the role and value of school library
programs. The idea that a school library program has an important role in the overall curriculum and
effectiveness of a school is mirrored in a Korean government study, which led to an initiative to improve
school libraries in Korea. Professor Yoon-Ok Han of Kyonggi University details this initiative and its
early outcomes in A Study of the school library policy and its development in Korea (2005). Professor
Han reports that the South Korean government developed a master plan to improve school libraries. This
plan had four elements as it main focus: the redesign and renovation of library physical plants; beginning
cooperative programs of integrating planning and teaching; the hiring of professional teacher-librarians;
and devising a plan of public-private sector collaboration that ensures continued improvement over time.

While all of these are relevant to library development on a wide scale, only the integration of the
library into the school curriculum and the presence of a professional teacher-librarian are directly related

to the scope of this study.
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3 Purpose
The purpose of this study is to briefly review some of the relevant research pointing to the
benefits of an effective school library program and to identify criteria by which the school library
program at Tokyo Korean School can be assessed. These criteria will be applied in three ways:
* First, to develop and conduct a survey of the library programs in selected schools in Japan for
purposes of comparative analysis.
Second, to evaluate the existing English library program at Tokyo Korean Elementary School.

Third, to establish an action plan for use by the school administration and directors in further

developing the English library program for the benefit of the students at Tokyo Korean School.

4 Methodology

Based on a desktop review of studies from the United States of America, Australia, the United
Kingdom and Canada relating to the role and effectiveness of school library programs, a compilation of
the various criteria used in evaluating the effectiveness of library programs in those countries was
developed. This compilation was used to develop a set of criteria that informed the development of an
online survey. The survey was distributed to international schools in Japan with school library programs.
The survey was also completed by the Library Coordinator at Tokyo Korean School. A brief analysis
comparing the survey results from the international schools with the Tokyo Korean School English
library program was completed. On the basis of this desktop review and comparative analysis, a

summary of recommendations was written.

S Rationale

The primary goal of a school is to educate students and make sure they are prepared to make their
way in the world. A school library program has a critical role in fulfilling this goal. Although there are
many positive aspects to the current English library program, no comprehensive strategy exists to
maximize the library program's effectiveness, manage it, nor incorporate it into the English immersion
program curriculum. The English library program has been a huge investment in time and finances, so it
only makes sense that such an investment be utilized to its fullest potential and to the maximum benefit

of all students.



Furthermore, without a comprehensive strategy for its continued development and management,
the English library program is unsustainable. Its current operating model depends entirely upon the
efforts of teachers who have volunteered their time outside their contractual obligations. For more than
six years, efforts have been made to improve the English library program, however to date, no discussion
of a long term plan for the development of the library program has taken place. This report is an
opportunity for the school administration and directors to establish a broader understanding of school
library programs from which they can make a commitment to and develop a plan for creating an

excellent school library at Tokyo Korean School.

6 Research
A significant volume of research leaves no doubt that there is a strong link between effective
school library programs and student achievement. Studies across the United States and internationally

have consistently shown this to be true.

According to a study completed in the U.K by Loughborough University (LISU) conducted by
Helen Greenwood, entitled Successful Primary School libraries: Case studies of good practice, a number
of elements concerning good practices were identified that lead towards a successful library: commitment
of the school principal and administration; commitment of designated library space; involvement of
children in the day-to-day running and development of the library; maximizing the opening hours of the
library; encouraging teachers and administration to integrate the library program into the school; using
the library effectively in terms of space; providing a wide range of books and materials; and using

evidence to evaluate the effectiveness of the library.

The study showed that the amount of time library staff was able to invest in the library was an
important factor in the library’s success. The study also showed that a knowledgeable librarian was
appreciated by children. These librarians developed a number of successful strategies to involve children
in the library. Programs included volunteers, competitions, pupil librarians and suggestion boxes. The
study also showed that in a number of schools with successful programs, the library was integrated into
the curriculum, making it the center of their language arts program and class-based resources. Successful
libraries had succeeded in making the library a bright, airy and inviting space. Students in these libraries
also valued that they could work and read in peace and quiet, as well as have access to a good selection

of books and other resources. Libraries were used during lesson times, for research purposes and teaching



library skills. Greenwood’s study showed that all successful libraries allowed use outside of class time
and that independent use is seen as an important factor in developing children's literacy and enjoyment of

books (Williams et al.,2002).

The findings of the U.K. study are supported by multiple studies conducted across a wide-range
of schools in the United States by Keith Curry Lance and various other researchers following his model.
While the focus of many of these studies varied, some key findings over different years and locations
were as follows:

* in schools with good libraries and full-time librarians, students perform better at higher levels in
reading comprehension (Lonsdale,2003).

+ school librarians contributed “to student academic achievement by shaping the school library
collection and collaborating with classroom teachers” (Lonsdale,2003).

» school library development programs which increased, “library staff hours per student, library
expenditures per student, information technology, collaboration between teachers including
professional development time school librarians spend with teachers” led to increased student
reading scores on standardized tests (Lance, as cited in Lonsdale 2003, p.14).

» reading scores increased where a school librarian was involved in teaching information skills to

students (Lance, as cited in Lonsdale,2003).

Another study conducted by Oberg in 1999 was of a program termed the Library Power Initiative.
The Library Power Initiative had been implemented at Lakeside Elementary School in Tennessee a few
years before Oberg’s study. The purpose of the program was to improve student learning by improving
school libraries. This initiative led to certain changes in the library program at Lakeside Elementary
school; which included, ‘more collaborative planning by the librarian and teachers, greater curriculum
alignment, flexible scheduling, which allowed students the opportunity to demonstrate independent
research skills in the library, a more student-centered approach to learning, improved library collections
and facilities, and mandated professional development for teachers’ (Lonsdale,2003). Oberg’s study of
the program found there was a dramatic improvement in student achievement at this school for which
changes in the library made a significant contribution. Of particular note is the school librarian’s finding
that the highest test scores were in the classrooms with the highest rate of library usage while classes with

the lowest rate of library usage had the lowest scores.
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In addition to increased student achievement test scores, there is a positive correlation between
reading literacy and the presence of an effective school library program. Stephen Krashen, a renowned
linguist and educational researcher, has pointed out in his research that children who voluntarily read
have a higher literacy development rate in reading comprehension, vocabulary, spelling ability, grammar
usage and writing style (Krashen,1998). Between 1990 and 1991, the International Association for the
Evaluation of Educational Achievements Reading Literacy Study was carried out in multiple countries. In
British Columbia, the study indicated a strong correlation between borrowing books from the school

library and students’ reading achievement (Frose,1997).

According to a wide-range of surveys and studies conducted in 2000 and later across the United
States in Alaska, California, Colorado, lowa, North Carolina, Oregon, Pennsylvania and Texas, certain
characteristics were identified as being indicative of effective school library programs that have had
significant impacts on student achievement. The characteristics identified as being related to higher
student achievement were: professional library staffing, increased hours of operation, more recently
copyrighted books and materials, higher per student expenditures on books and other printed materials,

and higher per student expenditures on electronic access to information (Burgin et al.,2003).

In Impact of School Libraries on Student Achievement, Lonsdale reviews a broad range of studies
“which show that school libraries can have a positive impact on student achievement - whether such
achievement is measured in terms of reading scores, literacy or learning more generally (2003, p. 1).”
Lonsdale points to the following elements as having a positive impact on student achievement when they
are present in a school library; adequate staffing, up-to-date quality resources, a computer network
connecting classrooms and labs to the library, high usage of library by students and teachers,
collaboration between classroom teachers and a school librarian in regards to planning, collection
development and professional development, and information literacy as part of the curriculum (Lonsdale,

2003).

The 21st century society that our students live in also presents an interesting caveat to improving
the school library program. More and more, technology is evolving such that media, blogs, social
networking, and informational resources are accessible from anywhere, by anyone. A school is
responsible for preparing students to become informed citizens who competently and critically evaluate

and use information not only in print, but as we progress into the 21st century, increasingly in digital
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form (Scholastic). A library program, staffed by a teacher-librarian and other well-trained, qualified
individuals, provides teachers and students with the skills necessary to access information resources, both
in print and digital form, critically evaluate the resources, and use that information. In their work, School
libraries 21C: The conversation begins, Lyn Hay and Dr. Ross J Todd moderated an international
discussion blog among administrators, principals, librarians, and teachers to collect a diverse range of
opinions and commentary on the current status and future of school libraries. Hay and Todd assert that
school libraries need to be “re-engineered” into “flexible, dynamic, high-tech 21C learning centers
designed to prepare students to function effectively in an increasingly complex informational and

technological world” (2010, p. 33).

According to Hay and Todd, the school library is the “backbone” of the school, the “second
classroom” (Scholastic, p 2) that provides a common place for teachers and students to explore,
investigate, examine different points of view, and at times, reconcile information to develop a “deep
knowledge and understanding” (Hay and Todd 2010, p. 2). The library is a unique zone of learning that
incorporates academic and social skills necessary for student achievement beyond the classroom walls.
These skills are especially important when considering the current availability and burgeoning amount of
digital information. Students engage with technology and digital media on a daily basis. It is the school’s
responsibility to provide a learning center that educates teachers and students how to access printed and
digital information, critically evaluate the resource, and use it effectively (Scholastic). These library and
research skills are specialized tasks that require the time and effort of a library media specialist and other
qualified staff (Hay and Todd). The librarian and staff must be able to collaborate with teachers to

integrate these skills into the curriculum, and be readily available to help students.

7 Application of research
Based on this brief review of relevant research, a survey covering areas relevant to effective

school library programs was developed that covers the following concerns:

 Basic school demographics.

» Support of school administration.

» Presence of a librarian or teacher-librarian.

* Duties and activities of the librarian or teacher-librarian.

» The size of the library collections in relation to the student population.

10



» Services and special events, reading incentives etc., offered by the library.

* Integration with the curriculum.

* School library usage by individual students, classes and teachers.

* Technology available in the library.

» Internet and library network access by students, teachers, and classes within the school.

* Hours of operation for library facilities.

The survey was written and conducted online. It was distributed to various schools in Japan
through the Librarians in Japan Yahoo group. Ten respondents volunteered to complete the survey. While
there was a desire and intent to distribute the survey more broadly, time constraints led to the decision to

limit distribution.

A copy of the survey is provided in Appendix A.

8 Comparative results

8.1 School demographics

Ten surveys were completed by individuals representing various school libraries in Japan. All of
the respondents (10) identified their schools as international schools with a western curriculum. All of
these schools had programs ranging from kindergarten to grade twelve. Three reported having preschool
programs. The student enrollment ranged from 400 to 850 students with an average student enrollment of
600. Three out of the ten schools did not report student enrollment numbers so enrollment numbers were

sourced from the school websites and data generally available on the internet.

In comparison, while the curriculum at Tokyo Korean School is based primarily upon the South
Korean curriculum, the immersion program curriculum is centered around western standards. The
average student enrollment for respondents’ school was distributed across twelve or more grades whereas
the current student enrollment for grade one to grade six at Tokyo Korean School is 606 students. In
effect, this means the Tokyo Korean School has a larger elementary school population than most of the

schools surveyed.
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8.2 Support of school administration

Respondents were asked five questions to gauge their perception of the support of their school
administration. Overall, their responses indicated broad support from school administration for their
library programs. More than sixty percent (62.5%) of the respondents stated that the school
administrators regularly meet with the “library manager” and that the “library manager” was expected to
serve on important committees. Fifty percent (50%) indicated that the “library manager” was included in
long term planning for the school. Almost ninety percent (87.5%) stated that the administration supported
collaboration between the “library manager” and classroom teachers in design and delivery of instruction.
Three respondents (37.5%) reported that the administration supported library-related professional

development for classroom teachers.

At Tokyo Korean School, the school administration often speaks positively of the English library
program. However, their show of support and understanding of the English library program is unclear.
During the past six years, there have been no meetings between school administration and the English
Library Coordinator regarding the English library program. The Library Coordinator reports having
requested such dialogue in writing on four occasions but has yet to receive a response. Nor has the
Library Coordinator been asked to participate in any school improvement committees, provide
professional development for teachers, collaborate with classroom teachers nor assist in curriculum
development. The Library Coordinator reports taking initiative in these areas, however no support from
the administration has been forthcoming. In terms of support, from school administration, the Tokyo

Korean School English library program compares unfavorably to the schools surveyed.

8.3 Librarian or teacher-librarian

For the purposes of the survey, the general term “library manager” was used to designate the
person who was primarily responsible for the library program. It was applied very broadly to mean a
librarian, a teacher-librarian, a paid staff member or a volunteer. All but one of the library programs
surveyed reported that a professional librarian or teacher-librarian served as the “library manager.” Four
out of ten respondents reported having adult volunteers assist in the library. Only one respondent reported
that their library program was managed by a volunteer. Seven out of ten respondents reported having

additional paid staff working in the library.
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The Tokyo Korean School English library program’s “library manager” is a full-time teacher
(Library Coordinator) for whom the library program is considered an extra duty. Currently one hour and
twenty minutes is allotted each week to the Library Coordinator for all library related tasks. Non-English
speaking adult volunteers assist in the library, but do not have a management role. In regards to
professional staffing, the Tokyo Korean School English library program compares very unfavorably to

the schools surveyed.

8.4 Duties and activities

The duties and activities of the “library manager” were divided into twelve categories; teaching
students library and information skills, assisting students in the library, planning instructional units with
teachers, teaching cooperatively with teachers, providing professional development, meeting with teams
or committees, generally assisting other teachers, identifying materials for instructional units,
implementing reading incentive programs, performing basic library functions and managing technology.
Respondents were asked to estimate the amount of time they spend each forty hour work week on tasks
in each category. Eight out of ten (80 percent) respondents spent eight hours or more assisting students,
six out of ten (60 percent) spent eight hours or more each week teaching students library skills and
information literacy skills, five out of ten (50 percent) spent eight hours or more performing basic library
tasks. Five out of ten respondents (55.6 percent) reported spending between four and eight hours each
week identifying materials for instructional units developed by teachers. An additional two out of ten (20
percent) spent eight hours or more teaching cooperatively with other teachers. In general, these results
point to a broad range of duties and responsibilities associated with managing a school library. It is
important to note for nine out of ten (90 percent) respondents all of the duties and activities reported were
part of their contracted work hours. In addition seven out of ten (70 percent) respondents stated that their

library had additional paid staff.

At Tokyo Korean School, the library is staffed by non-English speaking volunteers whose duties
consisted mainly of checking out and checking in books to students. The Library Coordinator estimates
that he spends two to four hours each week performing basic library tasks, two hours assisting students
and teachers, an additional two to four hours, providing supervision in the library. Maintaining the
English library website and technology requires an additional hour of time each week. Reading incentive
programs and special events are organized and implemented by classroom teachers who are not allotted

any time in their contracted work hours to manage these tasks. The Library Coordinator is allotted one
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hour and twenty minutes of his contracted work hours to take care of all library duties and activities. The
amount of time allotted by the school administration for the library program in the Library Coordinator’s
schedule is significantly less than is required. This compares very unfavorably with the schools

surveyed.

8.5 Collection size

The total number of books and other printed materials in their collections as reported by the ten
respondents was 269,000. This total includes books in English, Japanese, Korean and other languages.
Given an average student enrollment of 600 for the ten schools, the average number of books per student

at the respondents’ school is approximately forty five books per student.

The current number of English books and other printed material in the Tokyo Korean School
English library is 5980. This number does not include multiple copies of the same title. Given the current
student enrollment of 606 students, the average number of books per student is approximately ten books
per student. Even considering the demographic differences between Tokyo Korean School and the

surveyed schools this compares somewhat unfavorably to the surveyed schools.

8.6 Special events & reading incentives

When asked, “What kind of special events does your library typically have?” two respondents did
not reply. Of the remaining eight respondents; seven reported having special book displays, six reported
having reading incentive programs, two reported having book clubs, seven reported participation in the

Sakura Medal Review, six reported having author visits and five reported having story times.

During the 2011-2012 school year, the Tokyo Korean School English library had special book
displays, had a reading incentive program, participated in Sakura Medal Review and had one author visit.
There was also a twice monthly story time event. The Library Coordinator reports very high student
participation rates in all the special events and reading incentive programs. This compares favorably to

the schools surveyed.

8.7 Curriculum integration
Respondents were asked regarding the curriculum integration, nine out of ten stated that library

skills and information literacy were part of their curriculum. Almost all respondents reported spending at
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least two hours or more each week teaching library skills and information literacy six of these (60
percent) of respondents reported spending more that eight hours each week doing the same.
Furthermore, more than half percent reported spending between four and eight hours each week
identifying materials for instructional units developed by teachers. All of this points to a high level of

library integration into the curriculum at the surveyed schools.

At Tokyo Korean School English library, library skills and information literacy are not taught, nor
has their been any effort to formally plan and integrate library into other aspects of the curriculum. The
Library Coordinator reports informal efforts to encourage teachers to integrate the library into their
lessons. However, it is difficult for them to do so without direct support from a teacher-librarian. This
role as liaison between the library and the classroom is reflected in the duties and activities reported by
the surveyed schools. Tokyo Korean School compares very unfavorably to the schools surveyed in this

aspect.

8.8 Library usage

Respondents were asked three questions to determine library usage at their schools. When asked,
“How often do teachers bring their classes to the library?” ; Seven out of ten respondents reported that
teachers bring their classes to the library once a week. two out of ten respondents reported that teachers
bring their classes to the library twice a week. One respondent reported that it varied according to, “class
and grade”. When asked, “In a typical day, how many students come to the library independently?”’; four
out of ten respondents reported that less than 100 students come to the library independently each day.
One respondent reported between 100 and 150 students. Three respondents reported 200 or more
students. Two respondents did not reply. When asked, “In a typical month, how many books or other
materials are checked out by students?” ; One respondent reported 18,000 books or more were checked
out each month. Three respondents reported between 2000 and 3500 books were checked out. Three

respondents reported less than 1000 books per month were checked out. Three respondents did not reply.

At Tokyo Korean School, English teachers are scheduled for one library visit every two weeks.
On average more than 200 students come to the library independently each day, however the time is spent
equally between the Korean and English sides of the library. The average number of books checked out
each month is 1700 books during the 2011-2012 school year. It is important to note that the surveyed

results reflect library usage across grades twelve or more grades, whereas at Tokyo Korean School only
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grades one through six were considered. Considering the previous mentioned differences in
demographics, the library usage in the Tokyo Korean School English library compares favorably to the

schools surveyed.

8.9 Technology

Five respondents reported that certain technology was available for student use. The items
included; digital cameras, dvd’s, computers, video cameras, CD players, cassette players, projectors,
projection screen, television & dvd player combos, and iPads. Five out of ten respondents reported that
their library had more than twenty computers available for student use. Two respondents reported
between ten and twenty computers available. One respondent reported having between six and ten

computers.

At Tokyo Korean School English library there are cassette players, CD players, a digital camera, a
portable public address system, ten iMac computers and ten Macbook pro laptops for supervised student

use. The availability of technology compares somewhat favorably to the schools surveyed.

8.10 Internet access and network services

Respondents were questioned on the availability and extent of wireless internet, the accessibility
of their library catalog and network services. They were also asked whether or not they maintained a
library website. Seven out of ten respondents reported that wireless internet was available school wide.
One respondent reported that wireless internet was accessible only in their library space. Two
respondents did not reply. Five out of ten respondents reported that their library catalog and network
services were available from home. Three respondents reported that the library catalog and network
services were available school-wide. Two respondents did not reply. Five out of ten respondents reported
maintaining a library website. Three reported that they did not have a library website. Two respondents

did not reply.

At Tokyo Korean School the English library catalog is only accessible in the library. No school
wide network services are offered. However, online reading and study services are accessible from home
and from the classrooms via a website maintained by the Library Coordinator. Wireless internet is
available in the library and in certain areas of the school. However, the wireless internet outside of the

library is very unreliable and is frequently unaccessible. Overall, the Tokyo Korean School English
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library compares somewhat favorably to the schools surveyed. However, the unreliability of wireless

internet limits the effectiveness of the online services for classroom use.

8.11 Hours of operation
Nine respondents reported that in a typical week their library was open before school, during
recess, during class times, during lunch and after school. None of the respondents reported their library

being open on the weekends. One respondent did not reply.

The Tokyo Korean School English library is open during class times, during lunch and after
school. It is not open on the weekends. The Tokyo Korean School English library compares favorably in

this area to the schools surveyed.

9 Summary

In summary, the Tokyo Korean School English library program is not as well developed as a
majority of the schools surveyed. The Tokyo Korean School English library program compares
favorably or somewhat favorably to the schools surveyed in five out of the ten previously mentioned
areas of concern. These include; special events and reading incentives, library usage, technology, and
hours of operation. These areas of favorability or strength however were entirely initiated by efforts of
teachers who volunteer a significant amount of time to see that the English library programs is as
effective as possible. Without the initiative, efforts and special skills of these teachers the various
programs would cease to exist. These aspects of the English library program though highly beneficial are
unsustainable given the current management model.

The Tokyo Korean School English library program compares unfavorably in the five remaining
areas of concern; support and consideration from school administrators, presence of a librarian or
teacher-librarian, time allotted to perform necessary library duties and activities, collection size and
curriculum integration. Crucial among these is the need to develop a deeper understanding and level of
support from the school administration. With this understanding a greater sense of the benefits of a well-
developed library program would become clear and provide the foundation for further development of

the Tokyo Korean School English library program.
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School Library Survey

Thank you very much for taking the time to do this survey.

The survey is part of a desktop review of research regarding the characteristics and benefits of effective school library programs. It's primary
purpose is to provide the administration at my school with the information
needed to develop a broader view of the role of the library in our school and suggest a long term strategy for library development.

You may participate anonymously that is fine.
If you would like a copy of the results of this study provide your email in the box provided in question 3.
The final comparative analysis of survey results will not refer to any school or individual by name.

All information provided will remain confidential.

Throughout the survey, the term "library manager" refers very broadly to the individual who is primarily responsible for the library program at
your school.

Our school homepage: www.tokos.ed.jp
Our library homepage: www.tokoslibrary.com
My email: kelly.tokos@gmail.com

COERFTUTr—MITHATHEELTHYMNESTENET .

COT7Ur—hE RGN EETOT S LOREER RIS B AD - RELTIT>TBYET .
CIRMTAEELERIE. AREEZE 2 OMEHORTICH T HHEMERDDHIE, FNEHO RV E O S IT4 EAR
WELTIEMES B TIHEFT .

CHEDIEELTOISIMTHAMTY .
Tor—rERDIESESHEDG A HH 3 ORAMIZA—ILTELRE TR HEKEEEL.
giEten =G mRIE. EABLKEERER ETESHMETLLREHYFEE A

CHRMTAEELAEMIEEE CHURLY . PR =F IR T HIEFIEVER A,
AXAND [MEREHENE ] L& NEFHEEEZEITHATATOSIHA T RESLET .

ARETR—LR—: www.tokos.ed.jp
AR X EfE7R— L R—: www.tokoslibrary.com
A—JL: kelly.tokos@gmail.com

*1. School Name (If you prefer not to enter your school name please just enter N/A)
BRY (BEARFEDOLERELAFEESTATIN)
| |

* 2. Name and Title of Respondent? (If you prefer not to enter your name please just
enter N/A)

For—rRANEDIRA . BIUOKBA(EAREOGSIEAREETTATEN)
| |

3. If you would like a copy of the comparative results of this survey please enter your
email address.

For—bEROEMNECHFEDTE. A—LTELRETRALESL,
| |




School Library Survey

4. What country is your school located in?
BRIFECOHIZHYET H.

€ Japan/HA
€ Korea/##[H
Other (please specify)/Z DM (EARFIZZECE FELY)

5. What level is your school? (Check all that apply)
BRIZCHATREFESILDZEZTATIER TS,
" Elementary//NFHZ

[~ Jr. High/Middle/ 1 28 PR 25 3 B 244

[T High/mZ5241

Other (please specify)/Z DAt (EARMIIZTRCHE TSLY

6. About how many students attend your school?
EFED RBEEFERIXTHLTT D

| |

7. How would you describe your school?

BRICHTRFESLDZTERN TSN,

€ International School (Western Curriculum)/f > 3—F33F )L RO— )L (FFEETHHAIND A Gl EEREALTSH)

o)

Public School (Japanese Curriculum)/A .28 (H A DB R EEIHLAETS)

9]

Private School (Japanese Curriculum)/ A 228 (HAD B ERFEER—A LT D)
' Public School (Korean Curriculum)/ A48 (i E DA H AL HEALT D)
C  Private School (Korean Curriculum)/FAS. 2488 GEE DHF R EHAETS)
Other (please specify)/Z MDAt (FAKIICZEEE FELY
| |
8. Are library skills and information literacy skills part of your school's curriculum?
FREEHAFILPHERITIV—FERDOBEFEHICEEFATNET H.

C Yes/[&Ly

C No/lLMNVE

Optional Comment/Z DM E RESEWNELE=SI A TS,




School Library Survey

9. How is your school library program managed?

BROXEMHEHELFEEZTER TSI,

[ By a full-time Librarian/ 82745 X &85 7 &

[ By a part-time Librarian/JF% #1225 X E 7] &
- By a full-time Teacher-Librarian/ 7 7] EHGH
- By a part-time Teacher-Librarian/3F ¥ % =5 2 25
r By a full-time classroom teacher/ 7 =24 HHAT

- By a part-time classroom teacher/3F ¥ 2= 4 44T
I By a full-time Staff person/7 £ &

- By a part-time Staff person/qE ¥ B &

[ By avolunteer/fRS2T47
Optional Comment/Z DB R ETEVELFSH IR FELY,

10. In your school, the administration: (Check all that apply)
FREEZBZICTONT. JTREFHILOZELETERL TS,

" Regularly meets with the library manager./ H &% [{IZ X E AR E & LT EhEETD

[ Supports library related professional development for classroom teachers./Z{ 5 ] 0 [X A B GENHE 12 S0 1

" Has the library manager serve on important committees /E EHT B I MEHEHENSTENTLS

- Supports collaboration between the library manager and classroom teachers in design and delivery of instruction./ [X] & 6 & H

EHUEERAS LI TR S EEAE R LR BT B &R TS
" Includes the library manager in long term planning./EWIFH HIZ M EEHEH EE SATNS
Optional Comment/Z DM Z & REZTNVELIZH TR FELY,

11. Contractually, about how many hours is the library manager's work week?

[ 35 85 10 = 3 OD RAY 57 Ml 5 ) 2 B R TS

40 hours per week/iH 400 fif]
" 30 hours per week/1H 305 [i]
20 hours per week/1H 20K [H]
' less than 20 hours per week/{H 20K i LT

Optional Comment/Z D Z i RAEZENVELIZLTRA TS,




School Library Survey

12. Does the library manager have other duties outside the scope of the library?

MEHEELEF XX EHE LI OBFHEFRELTLET .
C Yes/[&Ly
€ No/LMVAE

If yes, please describe briefly./[&U\EZF 2 1= 77 [&F DI N A% ] BT RCEKIESULN,

A

v

13. How many hours of the library manager's work week is dedicated to non-library
related tasks?

I 2 #F 45 238 0 [} F 88 LLA D B 5 Ik (] & A TSRS LY,
C 14

C 48

C 812

C 1218

C 1620

C 20+

Optional Comment/Z DM Z & RAEZENVELTZHTFHA FELY,

14. Does your library have a technology manager?
MEHICE I TEHRBELENNET .

C Yes/[&Ly

C No/LMNZ
Optional Comment/Z D Z i REZTNVELIZLEIRA TS,
| |
15. Does your library have additional paid staff?
FREEMEIE UG EEZZDH>THHRBEHBEEXVET D,

C Yes/l&Ly

C No/LMNVE
Optional Comment/Z Dt ZH HAETENELIZHTAA FELY.
| |
16. Does your library have adult volunteers?
PRAEEDEEICH NI TEIRIDTAT (KA FWETH.

C Yes/[&LY

' No/lLMYZ




School Library Survey

17. Does your library have student volunteers?
PRANEHEOEEICHNITEIRIOTA4T7 (REARE) FVETDH.
€ Yes/lELy

C No/bLMNVE

18. What languages are represented in your library's collection? (Check all that apply)
BEICHEDISGSHENE-BRNHBYFET,H. (ZHBTHLOETEITERIZSLY
[~ English/Z5E
[T Japanese/ H AiE
[~ Korean/5& EE
[ Other ZDfi

Other (please specify)/Z DAt (EARIZECHE FELY)

v

19. About how many books and other printed material does your library have in its
collection?

X & D & F XA T i T D

| |

20. About how many e-books does your library have in its collection?
MEHDETHF LI TT H

| |

21. About how many professional development books or other materials does your
library have in its collection?

Bk & IZHRE 2 B i B R XA T S Y E T D

| |

22. Does your library subscribe to any online services or books for students?
REAEHERHICAD A —ERPEEHHERLTOET,.

C Yes/[ELY

' No/lLMYZ

Optional Comment/Z D Z & R ETEWVELFLB IR TS,
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23. About how many hours are spent weekly by the library manager (or other staff)
teaching students about various library skills?

MEHHELE (BLEEOMBE) X, —BHBEYKIMEHZMNBEHAMNHEEIZRT
TWFEIH.

C o

C 12
C 24
C 48

C 8+

24. About how many hours are spent weekly by the library manager (or other staff),
more generally assisting students with library related issues?

MEHHELSE (BLEEOMBE) X, —BRBEYKIMERZ —ROGREIERIZE
TTWET D

C oo

C 12
C 24
C 48

C 8+

25. About how many hours are spent weekly by the library manager (or other staff)
planning instructional units with teachers?

MEHEHEYE (BLAEZTOMBE) &, —BRSHEYAMERHZBE LW IILBEM T
PHEM OERETIRHIZTETTOET .

0

12

2-4

4-8

20 O O O 0

8+

Optional Comment/Z D Z & R ETEWVELFLIRA TS,
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26. About how many hours are spent weekly by the library manager (or other staff)
teaching cooperatively with teachers?

MEHHELE (BLEZTOMBE) (. —ERHYAMRHEZR R EILITHZ D FH
[CRTTWETH.

C o

C 12
C 24
C 48
C 8+

Optional Comment/Z DM Z & REZENVELTIZH TR FELY,

27. About how many hours are spent weekly by the library manager (or other staff)
providing in-service training/professional development?

MEHEHELE (BLIIZTOMBEE) X, — B H =YL MR Z TS iE 42
B9 B ISR TTLET D

C o

C 12
C 24
C 48
C 8+

Optional Comment/Z DM Z & REZTNVELTZH RN FELY,

28. About how many hours are spent weekly by the library manager (or other staff)
meeting with teams or committees?

MEHEELE (BLATZOMBE) (X, —HEGOEYAMKEZF—LPZESSRIC
ZRTTLET D,

C o

C 12
C 24
C 48
C 8+

Optional Comment/Z D& RETEWVELFB I A FELY.




School Library Survey

29. About how many hours are spent weekly by the library manager (or other staff)
working on curriculum development?

MEHEELE (BLUFZDOMBE) (. —BRHEBEYIMKERZD)F2SLFIEICKT
TWEIT D,

C o

C 12

C 24

C 48

C 8+

Optional Comment/Z DM Z & REZENVELTIZH TR FELY,

30. About how many hours are spent weekly by the library manager (or other staff)
assisting teachers (individually or in groups)?

MEMHEHELE (BLEZEOMBE) k. —BROEYNMRHZHRE (ENEEETIL
—7) OXEICRTTOET .

C o

C 12
C 24
C 48
C 8+

Optional Comment/Z DM Z & REZTNVELTZH RN FELY,

31. About how many hours are spent on weekly by the library manager (or other staff)
identifying materials for instructional units developed by teachers?

MEHEHELE (BHLIEZTOMBE) X, —BRSHEYAIMRMEZBE OERLI-TE S
HZLEITERZEAZASKHIZCHETTLET M.

C o

C 12
C 24
C 48
C 8+

Optional Comment/Z D& RETEWVELFB I A FELY.
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32. About how many hours are spent weekly by the library manager (or other staff)
implementing reading incentive activities, special events, story-times etc.,?

MEMHHELE (BLIEZEOMBE) k. —BRH YLK EZZSHERD. Kild
RUb. RAHEDELEEDEBEICARTTLET D .

C o

C 12

C 24

C 48

C 8+

Optional Comment/Z DM Z & REZENVELTIZH TR FELY,

33. About how many hours are spent weekly by the library manager (or other staff)

performing basic library functions (processing, checking-in and out, re-shelving,
handling materials and equipment)?

MEMHEELE (LI ZOMBE) (X, —HREHT=YA M Z 8% EF(XE DA,
BE, B, BEEELGE) ITRTTOWETH.

cC o

C 12
C 24
C 48
C 8+

Optional Comment/Z D& R ETEWVELFLIRA FELY.

34. About how many hours are spent weekly by the library manager (or other staff)

taking care of computers or other technology?
MEFEHELE (BLAFZDMBED (. —EHHHE=YAMKFZ/A\VI2OZ0OMITEE
EBFITHRTTOET .

cC o

C 12
C 24
C 48
C 8+

Optional Comment/Z DM Z & RAEZENVELTZHIZFA FELY,
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35. About how many hours are spent weekly by other staff or volunteers doing any
tasks related to the library?

YRENEFEDORTIVTATOEDMREYTE. —BEHT=Y DA FABEHEEILTULET
o

| |
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36. In a typical week, when is your library open? (Check all that apply)
MEfEDHEREZBA TS . (ATRFEILDETRTITERIESLY. D

[~ Before school/Zf 2E i
During recess/{k &[]
During class time/{% 3£/
During lunch/E- & M ]

After school/ JHGR1%

B I I B B

On Saturday/j:ﬂ}@a
[T On Sunday/HIEH
Optional Comment/Z DT & R ETEWNVELFSHIRA FELY,

37. Does your library open during the holidays?
MHIFHAELTHET H.

C No/lM Y%

C Yes/lELy
C Yes, but only for a few days/[R54f= HE TR &E
Optional Comment/Z DT G ENVELI=H T AN T &L,

38. How often do teachers bring their classes to the library?

RETHBHMMEHSh DL ZEHZ TS,

Once a week/—IB[H 12— ]

Twice a week/— 18 [i] [Z —[A]

c
C
C  Once every two weeks/2i8 [if] [Z— 7]
C  Once a month/—4 HI1Z—[f]

C

Less than once a month/Z ML

Optional Comment/Z D& R ETEWVELFB IR FELY.
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39. What kind of special events does your library typically have? (Check all that apply)
MEHETIT OB H A EEHZ TSN, (HTEFFLIHLOLETIER T, )

[” Special Book Displays/4s M4 il &7~

Reading Incentive Programs/%ﬁ%j’ﬁi’@jﬂ7\5/-\

i

Book Club/#i 9257

Sakura Medal Review/#i s F v R—Y [HO5A5 )LE |

1T

Author Visits/{F 5 5 [

1T

Family Literacy Events
[T Story-times/mid M

Optional Comments/Z DT m REZTENVELIZH IR FELY,

A

v

40. In a typical day, how many students come to the library independently?
HEO—HT. BENITKRETIRELELEDBEEZBHZ TS,
| |

41. In a typical month, how many books or other materials are checked out by
students?

EHAMBLHLEEHA TS, (REER)
| |

42, In a typical month, how many books or other materials are checked out by
teachers?

A B ELHLBEHATESD.  (HEAD)
| |
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43. How would you describe you library catalog and other network services?
MEEDOHEAOAT LRV T—0-H—ERICEHLTHTIEEFDILDETE IR T IL,
C  Accessible only in the library/[M ZEETDH T I AT
' Accessible school-wide/ 2~ &R TF X A]

C  Accessible from home/ H BN ST IR H]

Optional Comment/Z DB R ETEWVELFL IR FELY.

44. Does your library maintain a website?
MEHEOIT TS EHYET .

C Yes/lELY

' No/LMYZ
Website Address (Optionaly 2T 7 H A+ (ZLIXZHEFNIETTHATELY

45. How many computers for student use does your library have?
REAFELSFHTREIVELI—FEHEHZ TSN

cC o

C o1
C 610

C 10-20

C 20+

C Al students have their own computers/&EfEM B H DAV E 2 —42%FF>TL\3
Optional Comment/Z DM Z & RS T NVELIZLZRA TS,

46. How would you describe the wireless internet in your school?

RN DML L A NEBREETRREZS

[T School-wide/4&#¢

[T Library only/2# 4% X & 65 N D &

[T No wireless internet/flE4% L A N (750N

Optional Comment/Z D E R ETIWNVELFZLIRA T I,
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47. What other technology does your library have for use by students?
oM. MEMETRALENMMEHTRETV/OD—Y—ILEHYETH.

a

v

48. What other technology does your library have for use by teachers?
ZOfh. NEHETHENMIATRET/A0—-Y—ILIEHYETH.

a

v

49. Roughly about what percentage (%) of your library budget is spent on each of the
following:
MEHETHEDISE. TieHHDKEXEDHRZE/NN—EIFTHZTIESL.

E-books & Online services | |
for Students/ & 3 AE4E

APHE ATy
H—EX

Reading Incentives/#t & 1 | |
i i=l/A N
Special Events/fF il 4 N> | |
[
Technology (Hardware & | |
Software)/ I T (kg5
78

Library Management | |
Services/|X| 75 & & 1 [ 1H#
e}

Office Goods/ffi i | |

Books & Materials/ & £

Staffing/lii £ | |

50. Please make any comments or suggestions regarding this survey here:

ZDMAAVMOTREESTVFELELIT WA FEL.

A




